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l . Orient ation of t he model: 
In groups and societies a cyclic ul process exis t s: Indivi duals, 

in te r -der>endentl y seeking to meet their needs , must esta bli sh a s~ci al 
order (and in th e process they develop groups and societies . ) The social 
order deter min es in varyin g de9re~s ,·that ideas , values and actions are 
possible , vali d and ' appropriate .' \·:or king \vithin thes e ' rul es ' and 
sti mul ated by t he need for rul es, the cultur e develops . The individual 
studies her/ his reactions to th e rules and r e- interprets th em to dis ­
cover their meaning for the way of l i fe s/he seeks . Through this quest , 
s/ he changes his/her O\·m way of li fe and this in turn influences the \vay 
of life of other s . But as the \'tay of life changes, the rules must be 
revised , and new contro l s and agreements have to be hammered out and 
incorporate d into the social order. 

2. Structure of an investi gatin g group: 
Ideally the group shoul d be large enough for a diversity of reactions 
and smal l enough for individ ual par ticipat ion . There should be enough 
commonalit y of values that con111unication is easy and ways of working are 
si milar but enough di ffe r ences to generate alterna ti ve reactions . Group 
members shoul d possess a corrrnon l evel of sophisti cation and orientation 
toward the process of investigation and analysis . If the range is t oo 
great , th e leve l s of conceptualiz ation will very lik ely be too far apart 
to enabl e the group to rel ate product ively . 

3. Social system within the group: 
The social system is democratic·with governance by decisions devel oped 
from, or at l east validat ed by, t he exper i ence of th e group. 

4. Pr+nci ples of react ion: 
The group i s to examine what they are doing in ter ms of the requi rements 
.of inqui ry; th at i s , for mulatio n and soluti on of a probl em, conscio us­
ness of method, group co-operation , personal meani~g and reflection. 

5. Support system: 
The suppor t syst em for an inquiry model must be extensive and r espon­
sive to the . needs of th e group. The group must have access to a first 
class l ibrar y which provide s i nformation and opinion thr ough a wide 
variety of media . The group must als o have access to infor mation proces­
sin g equipment to maintain the level of inqui ry and disseminate the · 
results to a wider· audience. 

6. Function of the Inquiry Model: 
The followin g model represents a pres cripti ve mode, an act of analysis 
based on an open process of perceptual cognitio n. The process of percep­
tual cogniti on estab li shes meaning thro ugh the inquiry of lan guage. A 
concept can be t r ansla ted into an object (sign) that in turn refers back 
to the concept . Sta t ed mor e simply , recognition (perceptual cognition) 
is a process of inqui ry. This cl ar ificati on is a fundamental relati on-
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ship , o verific ation of ri1eanin~ bet,·iecn ' fiction ' und ' fact ' . 
Fact : Tile state of thinss as they are in the perceptut'.11 compl ex ity of 
structure and function . (Co~nutive) 
rict ion : /..ny l .:;n~ud~c systc1 ,, desiuned to represent or describe fact and 
subject i n princ ip l e to ver i fication . 
(Connotutive as di st i nguish ed f r o1,1 affect iv e) . 
Functi on : P. r efl exive corr L:spondence, a mappin <J of l an9ua<Je, and in 
this 1:1odi:::l, meanin g . 

7 . Conceptualizatio n of the In quir y r,1oclel : 
riean in~Jfu l inquir~ 1 demands a methodo l ogy that is not exc·lu si ve , that 
<loes not sepa r ate a r ecog nition fro m thQ context or fabric that it 
rev ea ls. The r esL1lt of i nquiry is inclusiv e and relc1ti ona l to t he socia l 
und enviro 111i1ental context in all fact and fiction. (Holist i c) 

8 . Str uct ure of the I nquiry ilode 1 : 
t,ny confrontation of peop 1 e 1,1ith i n this r.1ode l is deter, ni nee! by their 
r e l at i onsh i p v1ith one -unother . The space of t he model is desc r ·ibed by 
the ~roup itse l f as inte r ro~ative desc riptiv e and repr ese ntational con­
tent . Subject matter i s content r ep r esented by th e in qui ry of meri1be rs . 
The model is a th r ee - di n~nsional overlay of continuous in te rs ection pr e ­
scribins the sta te of thi ngs as they are throu gh lan guage . ( ' Language ' 
in this model ref ers to th e general normative : any syste m of symbols , 
s i gns , gestures, et c . as i n 'fiction ' abo ve .) Para meters are mapped out , 
in dexed as a prescription of es sen tial attri butes (modes of r ecogni­
t'ion . ) The recognition of pe rceptual compl ex it y does not involve a pres ­
cr ipt io n for ju dgnen ts of va lu e but rat her a rneans of revealing rneanin g 
bet ween f icti on/f act. 
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9. The following model is dr awn as a schematic r epresentat ion of recog­
nition . (See figure 1) 

9. 1 Every 1 i ne in the system estab 1 i shes a re 1 ati on betv,een aspects of 
the v1hole. 

9.2 Any dir,1ensional area represents the work of a member in the group. 
9.3 The space of the diagram may be stretched in any dir ection to repr e­

sent a concept as it has exis t ed or is being considere d . (Duration) . 



10 . Context deve l opment : 
.'\: llistorica l cont ext - recorde d fact in r,w;Js, diagrams , testi111ony , con ­

tr;:ict s, diari es , pictur es , symbol s and devices to aid 1aer.1ory. 
XYZ: ilot yet di scovcred, i denti fi ed 01~ br ousiht to perc eption . 
B: Social cont ext - the rel at ions hip in society reported , anal lysed or 

codif i ed in the areas of mu9ic , myth , religion, phil osophy, politics 
l u1·1, education, economics , medicin e and psych i atry . 

C: ilatu r al cont ext - the gl obal organic env ir oni:1ent that society occu ­
pies. 

D: Perceptu al context - a ll syste ms of r epr esentation te m~oral or static 
clevi se d by \'/omen and men to rep·resent and desc ri be th e f actua 1 
\'!Orl d . Visua l and t extu r al codes, gestura l, sy1.1bolic or sensory , 
r ecorded or perfor med. 

E: Scie ntif-ic context - in quiry and ana lysis fro m the fie l ds of psych­
olo gy , bio l ogy , botany , astronomy , phys ic s , mat her,1atics, physiology , 
et c . 

F : Geographical cont ext - the to pologic al space tl1at society occu pies . 
G: Archeological context -the pr e -h istorica l evi dence of society . 

11. Par adi gm of the Inqui r y rlodel: 
This paradig m is a tool for empl oying the parent In quiry Hodel . (Se e 
figu r e 2) 
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11. l Vurious fori.1s of lan0uage as defined in the pc1rent 1;1o<lel, visual, 
vcrba l, syubo l i c etc ., \'Ii 11 be anticipated through the paradigm . 

11. 2 Various 1:1edi u1,1s of practice , photogruphy , litho graphy , 
pcl'fori.1c1nce, text , etc ., 1/ill be unt icipatcd throu~h the paradig111. 

11. 3 Various 1:1ediu,!1S of practice not yet realized 1<1ill be anticipated 
through the paradi 91;1. 

11 . 4 The de~ree of clarity or ambiguity e1.1ployed in practice relational 
to a specific content and audience l'lill be anticipated through the 
par ad i 9r:1. 

11. 5 Ordinary activity \IJithin the Paradigm : 
The sroup besi ns \'Ii th a topic that has reache d a 1 eve 1 of si gnif ­

i cunce . It may have occured in D. number of discussions over a period 
of time or reached significance through presentation by argument . It 
may be an in sig ht , a discovery of undetermine d origin thut has 
reach ed discussion l evel. 

The group then agrees that the topic should be paradigmatica ll y 
explored . As the topic begins with a core of peopl e , it is first 
examined in the social context . If indications are positive at this 
l evel , then the group has moved from the possib l e to the probab l e in 
relation to social meaning . The sru~e procedure woul d fo ll ow fro m the 
re maining contexts in their deliberate juxtaposition (Hi story ­
UnknOl'm, Socia l- Natural, etc . ) 

Preli mi nary inquiry vii n set the parameters of the specific 
paradigm , it will determine the areas of discussion and r esearch to 
be carrie d out in depth . Any number of the contexts may prove rele ­
vant or irrelevant , and this relationship may change 1<1ith th e 
demands of inquiry. The compl exit y of meaning r evea led by the para ­
di gm will anti ci pate the r ecognition of pract ic e in language, mediu m 
and degr ee of c l arity in exposition . The practice of t he group will 
not be a dec li nation of inquiry but rather a l anguage of meaning as 
per ceptual evidence. · 
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